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1 stand upon my mt

MIFACLE HILL-

.

1 stand upon my miracle hill,

‘Wonhdering of the yonder distance,
Thinking, when wil1 1 reach there?

rac}e hill.
. The wind whi::s"vrg in my ear.
I hear the qungs of r~ld ones.

1'stand upon my miracle hill
My" loneliness 1 wrap around me.

it is my striped blanket .

L scand upon my miracle hill
And send out touching wish~”
To the world beyond hand's rea. s

1 stand upon my miracle hill.
The bluebird that flies above
Icads me to Ty friend' the. white &an.

-1 come again-to my miracle hill.

At last, I know the all of me’

Out there, beyend, and here upon my hill.

Emerson Blackhorse‘Mitchéli'
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S ' PREFACE »
/ The Premont Courity School Aﬂministrators, and the adminie— ’ y

cration of Central.Wyouing College, sponsored their Second Annual
Conference on Indian Education on October 9 and.10, 1969, in

Riverton, Wyoming. This . conference was an eateneion of the 1968
workshop held in Lander, Wyoming. . K

. The.purpose of this -conference was to’ study aud explore

current problems Eacing‘indian education today relative to the high
drop-out rate of ‘Indian youth in ‘our-public schools, the apparent
‘communication problens be een-téachers and Indian students,- the ,
cultural heritage of the Amrican Indian and its effect on education,

..relationships between cha TBcisol administrations ‘and ‘Indian parents,

and .a means of developing a curriculum and matexials more relevant to -
the Indian world.” . i e m e

This. conference did not, of course, find the answers to these -
-problems in Indian education, but it did bring to the surface marny :
of the classroom problems facing teachers in schocls today. Many L
ideas and opinions were exchanged between panel:discussion members o :
and participatlng teachars and it is believed that much constructive

. information was .bbtained during the course of this two-da;* conference.

This publication which was developed by the .Department of . )
Institutional Research of Central Wyowing College, is a compllation of = '

_"1nformation and ideas that were discussed during the confererce. This

publication contains wmajor addresses presented by gues: speakers, i ;'\\f»
‘paneél discussions and. summaries of speeches by prominent educators in. - - \,
Indian educaEion, questions and answers concerning Indian education :

and a summary of the evaluation of tiie conference.

Funds for- this conference and putlication were provided through
a grant from’ the Education Profess!ons Development Act. \

e . o

P . _;; ol Gene Schrader. Director of 1
i g . , ] Ingtitutional Research
AN ‘ .

Centrai Wyoming College
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" Indian child, at the present time, is ix the valley. His heritage, which ,

»

BILL SHAKESPEARE I . IR
ARAPAHO TRIBE ' C
WIND RIVER INDIAN RESERVATION '

About 55 years ago, when I was first’ kidnapped off the reservation
to go to school, they used to kidnap us at that time. So they took me

- to the school and I was all dressed up with a red shirt, long hair and my

beaded moccasins and the first thing, they scalped me. 7Then they gave

" me thz red woolen underwear and they were supposed to make a white man out

cf me¢ overnight. I couldn't speak a word of - English: I didn' t know what
English was, it sounded ,very peculiar to me, very fuuny‘ So, they started
teaching us without iving us any kind of help, they wanted us to come
rigiit out and uge jawbreakers in the English language.-

It gives me pleasure_to stand here to try to speak for my American
people, PeOple cail ue Iundians, which we are not. We are the real .
Ameritans. Columbus made his miotake, Just 1ike I make mistakes. We
dre here to try to solve the Indian problem in education. A great maiy
of you that are. -sitting here, -in your own minds and in your hearts, know
how to’ approach the- problem in educuting Indian children. But, there is - / ™ _
one thing that you don't know, 'the nature of the Indian child. His /.
-thoughts. and his inner thoughts, what he thinks of the teacher. So,. when k
the child is asked a question he will not respond, bécause he has got’ you
figured out. . One 1little smile and a.friendly atmosphere will give him , }

- confidence in you. Then, you can -teach-him slowly, a-slow approach.

Help. him when he makes a mistake. 1f he does not respond, you have 7 :
to walk up and ask him that queqtion Airect, because an' Indian will not '
volunteer becruse he does,_not want to feel ‘he has gone above the rest of
the children. He wance to be behind and be the last in line in whatever
he does. The child has been taught frouw his early. childhood to remain 4
.81lent until he is asked a question. That happens in their homes. - Now,

a great many of you probably have been iu Tndian homes. You sse the 1ictle

~ »Ghild, he will not say anything, tie will sit .there because she’ has been - . :
‘taught, as he was 200 years ago, to be quiet when someone else is talking, -
That 1is. one reason why the Indian children do not valunteer, you have to

. " ask them a diiect question.

Another approach to these Indiczn children, you have to analyaze
their ways; the way they act, the way they carry themselves and the way
they talk. You will see an Indian child,. when you speak to him, put his
head down. He is thinking how he is going to answer because you are deal-
ing with two minds, one 1is the Indian mind and the other is the Anglo-
Saxon. So your question, he has to translate that to his Indian mind in

, order to figure out how to answer. . Therefore, be patient if he does ot

answer you because he is figuring out how hz 1s going to answer you. .
For that reason, you are dealing with two minds, two cultures. The

he holds dearly, and the white culture which.he 1is trying to get into, so
he is right ir.between these two cultures. He 1is undecided where he is
going to ge because he knows that he doesn't fit into bo*h sernieties,

s - R 4
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Until the time that the American society accepts the red man as their

relation, then they will have a much more easier approach to the Indian.

The Indian child has a great deal of digunity as one of his heritage.

That heritage he dcesn't want to loose because he knows that civilization

is just about to overpower the Indian tribe- y : . _
You can.deal with the Indian child in this manner. Ask him questions

about his people. - Show him that you think of him as a human being desiring

to learn about his culture, to understand him. You will gain co§§}dence
n

by doing that. Wwhen you gain the Indian's confidence in the Indi
you can teach him anything. '

The Indian child has the capabilifieg of learning proﬁiding he gets

child,

‘ help. The child considers anyother alien race as an enemy. They feel

that and it is going to take many years for the Indian children to over-

.come this: They have thaz feeling that they are different group of peoplé,

they know that they are the minority. After several years of schooling,
the child will begin to see the illumination of education. They will see
that. Among your people there are a great many Indians who have seen the
iight that there is a time coming. - It will, take many years for our people,

" the American Indians, to be able to walk side by.side. .That time will be
- when you accept us as your peoplc. When you meet us on the street and say

hello. The Indian people does not wish to say helio to anyone for this
reason. Several years ago, here in the town of Riverton, an Indian boy
met a ‘lady that he knew and said hello. The lady filed a complaint that

she was being insulted. That went over the reservation like wild-fire,

'dq\pot speak to them. So, they have that feeling which 1is not right.

am always glad to say hello to my friends-when 1 see them, or someone
even 1f I don't know them. . N B
The Indian child will have to learn these things and it is up to the
teachers, 1f they are dedicated, to teach the Indian children. The :
Indian child will cooperate, they will walk hand in hand with you when you
show them the road to education.  There ia & time coming when my people -
will have to lay down their blankets and walk in the same dociety that

_ your people walk in today. But. we will have to learn and we will try to

learn. . The BIA has tried to teach the Indian in the last 200 years tp be
a white man over night. It cannot be done. It is going to take many years.
Today, we are slowly approaching the time where we .can be able to sit

“ down with you, and you sit down with me and smoke with me on my pipe of

peace. When that /ime comes, we will all be together because this is our
country and we will have to teach the Indian children this is also their

‘country. People say they have taken the country away from us. No, you

haven’t. You came here to make a better country out of it and to strengthen
this country. For that reason, all of us Indian people know that we need
your help to teach us and our children, so that we can ‘all live together
in this country whith belongs to all of us. Yol probably read in history
when the Indians met the Puritans and they said, welcome to our land.

The Indian did not say my land, they said our land. So, we must teach our-

w



children in education, we need your help. 4&nd when you do, we are
going to help yoii talk to the children to work hard and study so that
they can learm and 80 they can hold their heads and valk with your
: people.
¥ ' “Your people have to help our Indizn children. When you do, they are
goirg te help themselves. - When the children have been educated on how g
make a living for themselves in the complexities of ‘the American societ
I am sure that those people that taught these children will never forbet
their names.’ I know the teachers that helped me whén I was a little boy.
.o . I still remember them and 1f I could see them today, I would certainly
. S come up and say thank you that I speak a little English.
Getting back to. the approachk to the Indian child, 1f the child fails
to' respond, there is no way for you to get: at the child. The pcrents:.
are the rep.eseacatives of this chiid. You must approach the parenés and
speak.to ti,~m a
Let us not destroy the Indian herizage or.language in order to
-educate our children. The Indian children need vo know their heritage, |
who they are, besfdes getting into the white man's society. Thex will T
know that they are part of the great Indian nation that was J2,000 .
years ago. And at the sametime, they will remember the people’ that came
across and brought that civiflization for the betterment of their" lives
and their homes and for the betterment of this country.
Today, life ie different. Every few years, time changes and that
‘time also changes with us American Indians., And the time is changing now
. where the BIA has tyied to fulfill its prowmises to teach tha Indian,
which they have failed wany times. And it is through.your people that have
established these workshops, t"e time for your people to create friends
“with us and we spesk with you through equal relationshipa. We desire
~that. If that happened 50 years ago, I think we would have bsen better
off on every reservidtion today. So, we degire your people to meet with
us and talk with us.’ I am sure that we will speak to you. We nead all the .
‘help we can to educate our children because there 1s a time coming when
we have to live with your people and compete with yous~_
‘ " Let us not consider the Indian as something common, but as one of
your people. And the teachers must not make a different approach to the
Indian, but treat them all alike. We need these things, we need your help.

BN g

a little Indian girl 12 years old “of the Apache tribe, We have: heard: of
Geronimo, a very.fierce 'Apache warrior. But at the same time, which a
great many historians do not know, he was fighting for the betterment of

" your country, but he lost. But, his wisdom is still going among. the
Apache tribe. . The title of this is "Live Proud and Free."

"I am'a $oung Indian. My hair is black, my skin is brown, but 1
feel no inferiority befure the white wman. Brown is the ‘color of the earth,
black 1s the color of the sky before the life-giving réin\falls as the soil
and the rain bring fcrch food _for life.

All Indians are blessed at birth with a precious heritage of inﬂﬁben-‘
dence and pride. Like a2 costly gem, this preclous heritage must be trained

3
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And 1 want you people to share with me a little article writzeun by "‘~»\H\'
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jess it become a dull, worthless stopneé. To live proud and free, as
was meant to be, Indiam youth must learn to progress in a white man's

_hunting ground, for it is ours, t20o. The white wman has not taken our

land, he has only changed it and wmade it a tower of strength for ail

Americaps, whatyver race or nationality.-

\ . America 18 our land to held, to cherish, to cleave unto, tO preserve
and protect. It is our duty to learn to 1live in our changing homaiand.
e can no longer use the vow and arrow to obtain cur. necessities. Our new
tools must be ambition and ¢ducation. We cannot stand proud and tall if
we refrain from the pursuit of progress.. We cammot be freze if we de not
try to break the binding chaius of poverty and dguncrance. .
. God gave all his children the talent tc use this. -God gave to all .
Indian youth a special mission as first Americans to preserve and cherish
America's freedom as it was meant for all God's children to be."
Thank you very miib.....you have been 5 very wonderful audience.
\ » ' ’ ‘ o,
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. PANEL ON WILLIAM SHAKESPEARE'S SPEECH

WILLARD SCOIT : : } I .
DIRECTOR OF INDIAN EDUCATION T
© SANTA FE, NEW MEXICO . L 3

-As I 1istened to Mr. Shakespeare 8 opening remark where he spoke .
of his early day educatidn as an Arapaho, I have. to think back of stories
my own parents told me-when they went .away .to boarding achool,. off the
Luguna Reservation down to Albuquerqie. The trains would come in, 1oad
up the children and take them away from their homes ‘and parents for 9 - .
or 10 months. During ‘this, period of time, they were in a completely
alien soclety, a. soeiety that they were not at all acquainted with.  These
children were pulled off, the reservation from a culture and society they
- had grown up with and suddenly thrust into a society where they were
forbidden to speak their own language.

One .of the first things my parents had told me was that they learned
two phrases in the’ English language. They were "stand up” and''shut up.
This trend was to attempt to make the Indian a white man. How they did
this, and why they did thie, perhapa, will remain a question in our
‘minds ior many years.

We are presently, though, entering into a new phase. We are to
treat the Indian child, not as.,an Indian firet, but as a child and a
‘student. There is a strong- trend today for us to consider. ‘the. child.
Consgider him looking at his background and attempt to ‘tell him that his
way of life,-the - way-of-1ife he has grown up n, 1s bad and that there
- 18 nothing good about it.. But rather there is od; to be learned. in each
.of the cultures, be it Indian, non-Indian, or. tever. There has been
_ an awareness that each’ person has his own dignity. The .people must -

- realize this dignity. They must reaiize that every person has their worth

and" when you destroy the worthwhilenees of a person,zthen you destrov . L

that person. . . et
_ Mr, Shakespeare said that the country was not lost to the white
man, but rather the . country gained because the white nan ‘hopefully will
make it a better .country. I believe that with the help- of all the people
-within the country, this will come abéut.. All of us here are educators
- and there are basic thoughts that we might .leave with you that would be
true of any child, and that is to know the'child and.try to know his .
inner thoughts. Remember, we must not destroy the heritage ox the langu—
age ‘of tke Indian people.- But rather, make it a part of this country of |
ours.” o
I happened to stick a poem. in ny pocket before I left Santn Fe.
This. particular poem was written by a Navajo hoy who attended’ the Institute .
of American Indian Arts in Santa Fe. -'I'd like to read it to. you' and leave
you with these thoughts. The name of the poem'is "New Way, 01d Way." .

'ﬁeauty in the old way of life ‘ :
The dwelling they decorate so lovinglyg , '
A drum, a clear voice singing and:the sound of,laughter.'

]
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‘While we last, we must not die o

a

—- U ’ .
You must want to learm from youur moL er, o ) S
You must listen to the old man L ’
Not -quite capable of becoming white men
The white man is not our father. -,
£ hunger.
We were a very strong, confident.people:
But the grass has almost stopped Its growing,

" And the horses of our pride are near their end.

Indian cowboys and foremen handled Indian herds,

~ A cowboy's life appealed to them until economy .and tradition’ ¢lashed. |

Not éne Indian was equipped to engineer the waters flow. into a man's allotment,
Another was helpless to unlock the "gate. ’ - '

The union between a hydro-electric plant and respect- for the wisdom of. the

* Jong~haired chiefs had to. blend to build;new[enterprisé by .Indian labor.

Those mighty- animals graze again once more upon the hillside. -

A full-blood broadcasts through a microphone planned t;iﬁal action,

. Hope stirs in the tribe,

* We shall handle his tools for oursélves. .

. Drums beat and dancers and young step. forward.

We shall learn all'the devices the white man has, e B

We shall master his machinery, his inventions,?ﬁis skills, his mgdicine,

_his pladping; but we will retain our beauty and stiil ba Indians." "

GEORGE HARRIS®

- DIVISION OF -INDIAN SERVICES

UNIVERSITY OF MONTANA

 MISSOULA, MONTANA . -

* . In relation to Mr. Shakespeare's speech this morning, I will try my
best to define my position here: - . o S .
The title for this ''Problems in Educating Indisns,” I disagree with.

I would like to have it changed to "Indian Education Problems,' because we
_'are not educating Indians alome, are you? - Have you only Indian students

in_ your classes? You have all kinds. - Spanish-American, whatever you want to

call them.. So, let's call it "Indian Education Problems.” From there on,
let's .consider the facts that do exist. o IR ' '

. -Mr. Shakespeare made the statement that times are cﬁangiﬁo Tes, .

miopye

.this is true. Why don't we change with them? You adjust your values to

those coming up from the underprivileged side of the fence. Counseling is
an area sorely needed in all support efforts. Not only in the grade schouls.

I think that this is of primary importance; counseling, identificatiom,
recognition and culture attainment. T ' .

To. offer you a suggestion here, utilize what you.cah from wﬂat you

‘know about the system, your method of teaching. Then structure to what you

can learn from the cultural existence of these people. They are very eager
to learn. They are very capable people. Sometimes you've got to kind of

.bend alittle._‘So,'that'B fine.' Bendﬂit{ Rules are made to bend. If they

weren't, you could never get anywhere.

- F



~with about the fusion of two peoples.
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Other topics mentioned, if the equality of all of us is the same;, -
then we should achieve equally, should we not? All thiings being equal.
Okay.  Now consider this. All thinge are not equal, and we are not
achievers, equally. I differ radically from the bulk of’ you here, but _
I am more closely related in upbringing in social relationships to other -
Indian people that I exist with. This is an area where you can group
together for support, a continued effort. Don't shun it at all. TBecome

- a part of that existence with it. Let us aid you and help you. . Support

of assistance to you and help. _ e
A few other things I would like to mention here im the relationship

one another in this grouping so that your upper level studeqts can be

‘to an earlier discussion that took place, the education of the parents.

I call it adult education. To me, that means many things. I think you
have to go over and talk to the.parents and try to understand them and

- Tealize that many times, when you walk into the homes, you are welcome. =
~But, at least forewarn them as you would your nejghbors. Make a contact, '

establish it. Utilize it. This 1s part of the adult education that takes
place. T ' ' ' ”

Education,-in itself, to the ‘adults is vast, broad and wide. Teach

" them what you are teaching their children. Explain it to them and work

with the child.. Keep in mind that many times the usage of the  language
has to be inter-related. Transfer it from English to Indian for under-
standing. Keep in mind, also, that much of what .usage used 1n the English
language will differ radfically in the classroom with what you use in-
everyday existence as it does in relationship“tp a job. ‘I suppose you
could come out and talk on all the high-flowered colored words, and I
could go off the deep end and not understand you. -This is one of the
problems, Again, getting back to the communication problem, talk
knowledgeably and clearly. I sound like some.kind of a teacher. These
suggestions, ~though, you might want to consider. '

-
d

SCOTT DEWEY . -

h

WIND RIVER INDIAN RESERVATION _ v - o

'RIVERTON, WYOMING R _ - SR

) Shakespeare haé-thkan~quite a large territory to talk about with
the hope-that we cah get over some of the things that wa are concerned

.My history 1is of no concexrn at the nomeqt'because we all have it,

" that's for sure. We,are immediately invclved in resolving the problems -

in Indian education. ‘There is a certain amount. of misunderstanding, or no
understanding whatsoever, between the two peoples who live in the area close
to the Reservation. I think that the basic drawback on the part of the.

Indian getting along is that they receive a per-capita payment every month °

‘that is a stigma against his desire or hope to get on to some kind of job.

However, it is very, very basic. It doesn't have to happen every time an

' Indian wants -to get a job. When an Indian goes to get a job, it 18 throwm

back at them they they don't need the jcb because they have this lousy $40

:;*a.;\.‘l‘
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a month coming tc them. ' : )
_ The children it- their elementary grades get along with the likes.

The~e is no difference; unless they get along in higher education up .
to the high school emtil they begin to reason and compare where they fall
out, where they can't compete with their white brothers. So, it 1is
natural for them to drop out. They don't have ‘the future outlook that ‘
the whites have, because it is always discouraged down here at bottom. The
whites come along and send kids to the university that someday they
might Teason well enough so .that ‘they'd say "This is the money they may
need to go through college, I return it to you.”" That is a thought and
they have started their offsprimg to a better 1ife, to a self-sustaining
1ife. This we don't have among gur* people. T PR

~ What we are concerned here is-that we don't want our Indian/children
_treated different just because they are Indian. We've been treated like
that for the last.100 years, and it is so engraved in our thinking that
it's pretty hard to get over. You have to force yourself to forget it.
" Now, what I am’trying to get at is that the Indian boy/in high
school and college begins to think he is different. There 18 some kind of.
background that he can't picture, so he must fall heavily with the counselors
to get his problem straightened out. This is one thing we ought to
emphasize; that the more education you've got, the better living you'll
have. And in your life, it's pretty hard to accept something that you
have to do unless you live while-the pickings young ’

-
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JOHN ARTICHOKER, JR., SUPT. R
U.S. DEPARTHMENT OF THE INTERIOR v
BUREAU OF INDIAN AFFAIRS ) o
. COLORADO RIVER AGENCY
' PARKER, ARIZONA

- -Today we live in a changing world. I think maybe we are alittle hard
on teachers. - We are alittle critical of teachers. I wonder if any of you
have had the opportunity to be {nvolved in a situation where people come
to open meetings and get up and ask to be heard, they stand up and attempt
. to disrupt the meating’ and the speakers. 'How many of you have had the
opportunity to experience this? This %3 the reaction that many of the younger
society are having today. And, I think that this 1s one of the things that is
sort of frightening, because the demands: for change are so great. ‘I don't
pelieve that in this part of the country you've had ‘the reaction of minority -
‘groups, or of the groups that feel. that they're rot getting their fair gshare
.of the ple, but it'll come. o : A .

At Parker, we have some 50,000 people that show up from now until
March. From that 50,000 people, there are probably some 20,000 or so that
are hippies from the Southern California area. We arrest 300 or 400 people
‘every day and wind up with enough drugs to take care of people's problems
for the better. part of Southeram California. -I think -the significant thing
that Mr. Shakespeare was talking about is the antidote to this type of
reactionary mo%ement.l Part of this is that he talked about the appreciation
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and understanding of the people with wlmom.swe work. :
I think one of the real significawmr- riings thst Mr. Shakespeare
talked about was largely one of fundameniiis in the pelation of how do
we deal effectively with people. I gusess the way wet .deal most effectiwely ,
- with people is just to begin to undersramd them, The way to understand
them, first of all, is to understand somathing abour their basic makeup; |
what they are, who they are, and why they believe they are what thay are. -
Also, and'1 believe this involves a thmmdgghfunderstahding,abon:.Ihdian
culture and Indian background, there are ight basic language.stocks among
American Indians. This includes about 400 recognized tribes.- “eéf‘ :
Maybe we've made alot of assumptfons here that you are not by ponsive.
to the Indian.-needs. I don't think this is completely.true. I think you
.are basically responsive to children or you wouldn't-be in the gdme. I
think there is an,opno;tﬁnity'noq for.you-tp either make vour comments. or .
to ask questions, or if any of the panel members wish to bring.up questions,
we are open for discussion.- Would you state your name and tell where you
are from, and either make your comment or direct your question te a
particular indiv#dual.

QUESTIONS SR L o e
Leslie Pointer = ‘ ' R

Central Wyoming College . - ' , " ///
Riverton, Wyoming : S A

- L

Mr. Harris, I sense a deep belligerences on your part.gnd/f/:ould

like to make some comments of ‘my point of view. Firsst, 1t-1s fine to

point at the teacher and say, you do this. This needs t6 be done. But,

- persomnally, I would sooner have a hippie-type who is actively protesting
from the standpoint that his activity is something that 1s not impossible:
.to. channel. Why doesn’t an Indian help his firqt“grader register in school?
Why don't the parents express thelr needs? The” Indian must realize that

" education 1is a- cooperative thing. ' Let's not ‘talk about competition in

education. He is not competing with. the téacher by saying, "I dare you

to teach me." He should be more than paﬁsivet He ‘should be-actively

present, and by being active, educag;dh becomes a much easier situation.
. . / A . -

- George Harris: - _///

I made comeone mad, aqd‘i also made him'think;‘did I not? You ask
yourself questions in your mind,. of which you in turn ask me. .Now, relate

these questions to the same situation inm: which you teach.

Passiveness has-been defined many times in relation to the Indian's
existence. The student 18 not so much passive, becauss he is in that ,
relationship hims€lf. It's bacause. he #ues not understand.’ Competition
to the teacher; yes. Because, he im ccmpeting foor that attention of the
‘teacher «f whjich the teacher either .doites .out very generously to some
individumla, and very shyly to others. Tuwmre is that competition.

~ . .

14

(A
A .

m

B
-

sy




I would assume that if I possibly had not irritated you, you
might have continued along listening to other beliefs without my _
{rritated effort to make you at least think about things that I brought
out to you. I would assume basically that much of the reaction of the
grcup here is how come he 1is projecting the attitude that you are at
fault? I don't say that this is in total. It i8 a twe-way street, and
I reslize that, but I:want you to think what are the situations existing
that makés whatever it turns out to be, what it is. " '

- Gary Hillser; ‘
_ Northern Arizona Univatqity

I am interested in this two-way street, this communication problem.
I think there is a responsibility on the part of the teachers to learn
to know the.Indian language; at least to some extent. I teach the Navajo
language, by the way, and I am very much interested in this kind of
communication., I have many teachers in my class, and although-none of
' ther, ever speak Navajs fluently, many of them underatand the child through
this.” I think it is a two-way street. Although, I think in this .
respect, I would like to beat rhe drum one more time and sav teachers
. should try to learn at least a little bit of the language, and through
' this, we can understand their thinking. Possibly, their whole view of
iife much better. - . . ' : ‘ ' )

‘

George Harris: _ B o

* * You covered two areas which we are working In now through -the °
University English studies. We have defincd now, and now realize a2 .
third combination. One is called the English taught and used. One 18  °
called the Indian, that is taught and spoken. The other, then, is the
Indian English which 1s a morpheme combination of both. Now, what you
_say might mean-one thing to you; something different to him, and when he
or she repeats it, ycu've got -a. thixd mearing out of the whole thing and
I think your point is well taken, that there should be this understanding.

Question: R L -~ , .

R | was WQﬁdering 1f they hold workshops like this for Indian :
parents. How can the schools get across to the parents that it is important

to have parénts show up to the paremt-teacher conference so that the child
can be helped, ‘ .o S I

Willard S¢ott} N |
" 1 think we have a problem in New Héxico'andvﬁp attempted to find
a solution to the problem of Indian involvement by this paat year, creat-

ing withih each of the school districts, Indian Advisory Scheol Boards

> | 7

T o .
. \ Y



8o that the Indian then becomes involved in a non-voting way to the .
activities of his particular school board. OUmce the Advisory Board be-
comes active, the Indian then realizes that they have a place in the
school and that there is an awareness created. If they do want action, =~
or they do have certain things that need to be brought up, then they know
they can work through the school board.

Gradually, they will become involved enough, working with the school
board, that they will then realize that the school board meetings are
not a closed affair, but rather, open to each and every person. ¥For
instance, they may have a complaint that very well could be handled by.
the clacsroom teacher, rather than going to that teacher, they pick up
the phone and call my office direct.. 1 have to start the whole process
over again and direct them where to go, but I think as long as they have
‘an_ active Advisory Board, and it is working, they then will have a place
where they can express thair feelings and actually begin to become more -
.involved in the actual operation of the school. We find that this 1s the
"beef" of the Indian peopleJ It's just one of their wishes that they want
to becowe involved. It's a procesa of trying to do something for a long
term process. In some areas, it's going to come a little bit faster
thar, in others.
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WYNONA MARGERY HAURY
MISS INDIAN AMERICA

Gocd afternoon. It is certainly a pleasure to be here and I was

certainly honored to have been asked to address you this afrermoon.
_ I was asked to speak to you today on Indian educatida. Perhaps it
would be best if I began with my own educational background. Having been.
born and raised in Albuquerque, New Mexico, I attended public schools from
the first to the twalfth grada.. I completed my freshman year at the
University of New Mexico where I majored in Political Science. I do have
intentions of becoming & lawyer and working with one of my tzibes, 1f not
all of them. : . . ‘

, I am certainly not an expert in the field of education, but I wish
to present some ideas for you to develop here at- this convention. Since
I became Miss Indian America in August, I have traveled to many areas.
Unfortunately, 1 visited only schools in the socuthwest. 1 hope, before mw
reign 48 over-in August, that I will be able to recaive invitations to

~ visit schools ia all areas. 1 also have. hed 'a chaiice to speak and observa
in these schools in the southwest, in addition to speaking with several of
the teachers. 1 felt that I might have had firsthand information, since most
of them were very frank and truthful with me. ‘ a

’ One thing I «id notice was the attitude or apathy of sowe of the _

_teachers. ‘I looked at them and felt that perhaps I was taking up too much .

" of their time or keeping them from something that was impcrtant. These
teachers seemed to lack enthusiasm and I.wondered how we could aroiuse  any
enthusiasm it: anybody. I met a few tcachers who were enthusiastic, but I
was also told thaf this war thelr first year of teaching. One teacher told
me of -an instance when awuther teacher brought his pupils in for.a group )
lesson and he said, "Boy, they are really. sharp today, you can go ahead and
try, but I~doubt if you can get anywhere." I wondered whather this was
the attitude of the taacher that he had in gemeral. .

- 1 also noticed the Indian teacher aides. /Most of them were high
school graduates. They did not hestiate to come up and introduce themselves.

. They. seemed to enjoy teaching these children. The attitude some teachers
have toward educating Indian children might coma ‘from the fact that thay know

_very little about the Indian tribe, or Indians in gensral. o

‘One solution would be to have the Indian educators, Or baveralkImdian'
persone, also-serve on the.board and put togethar a booklet or handbook for
teachers. One example is the Minnesota Chippewa Indians who compiled a hand-
‘book for . teachers. Teachera need to be better prapared for what thby may
encounter in-teaching these Indian children. Umknown to mogt ‘peopla, Indian
studénts go to school without any sort of encouragement or support from
their parents. Pareants seem to lack any iiterest ip whether or not they go

~and seek higher education. This is especially trus on the Navajo Reservation

" where quite a few of the Indian people still speak ooly Navajo. |
. ‘The fact that some students are seeking some form of higher education

is, in itself, significant because the students are raalizing the importance
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of education to them. It 18 easy to understand the parents aversion or
dislike of school ideas that are implanted in some students. I would like
to quote from the handbook written for teachers by three of the education
experts in the area. '"Teachers quite naturally react negatively to pupils
who exhibit attitudes and behaviors which.threaten the values of the '~
dominant society." The dominant society may be the modern society when they

- are in school, but fn the homes, isn't it easy to see that the parents |

. would also feel this negative attitude to whatever ideas they are bringing-
into their homes?. It is ‘easy to see why they would not support such

- attitudes: in their own homes. . _ . ~ ‘ : .

One step forward for us is .a recent approval of Indian members to the

Boards of ‘Education in several states. In New Mexico, there are 12 members
appointed to 12 county-state boards. Mr. John Rainer was appointed to a .
school board and Mr. Hopkins Smith, Jr., was appointed -three days ago.

This is a pending issue in my own county in New Mexico. The people of Santo .

Domingo Pueblo are asking for Indians to gerve on the board to participate
in whatever policies may be made, and in addition, representing the Indians
on these boards. Most of the time, the Indians feel that thelr interests’ °
are not being represented. In the case of the Santo Domingo Pueblo
Indians, they feel that the needs of their school have been ignored too long,
and perhaps 1f.there were Indians od the board, that they could ir turn
+ fulfill these needs. I am also in favor of having Indian-board members, but
~ qualified Indian board qubers. - T " :
* They might also be able to show, or better, tell the Indian people of
the -importance of education. They need to stress that these children attend
8chool, and also to encourage the students to put to work the facilities they
.recelve to the fullest advantage. They would also serve as liaison between
the board and the Indian people in that they could make cross demands for
either group. They could make demands for the Indian people to the board
and they could. also make demands for the board to ‘the Indian people.
’ Another step forward for us is the: fact that many Indian students:
‘are going into ‘education, or at least fields that are very clogely related,
to> education, such as guidance and counseling. When finished, these people
can be beneficial, not only to the Indian people as a whole, but also to
themselves in that they will have a feeling of greater achievement. Indiga
students will more readily ask another Indian .for help. ‘ -
Finally, should a study of all cultires of all winority groups be ~
incorporated into school Programs, “this would help to stimulate pride in
the minorities, including Indians, and help him to take pride in his own
heritage and.culture. And also, to help him realize that he does have
something to offer-others. T, ' .

- The level of Indian education is, on the whole, quite a bit lower than
thé natichal standards, When the level on which .Indiaus are educated 18
raised, we can begin to fully understand and study the needs or problenms
facing Indian children. : ' ' T -

I have.heard many people say that education will not be measured by
quantity, but quality. This 18 the goal that all of us can strive for.
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WILL ROGERS, JR. ‘
SPECIAL ASSISTANT TO THE COMMISSIONER
BUREAU OF INDIAN AFFAIRS ’

* WASHINGTON, D.C. '

) I am very glad to be here at this All-Indian Education Institute.
Hello, all Indians. I would like to congratulate Dr. Palmberg; Gene Schrader
and the staff of Central Wyoming College, and the Fremont County School
Administrators for organizing this iustitute. Institutions 1ike thls just
don't happen, it takes a great deal of hard work aud scmeone must have worked
many long hours to get this group here together and I think that they all
deserve a very large round of thanks. ‘ L . ]
_ . While I am congratulsting, I would like to say a word here about this
- - paper, the Riverton Ranger. For 18 years, 1 was a pewspaper publisher myself
and 1 published the Beverly Hiils Citizen of Beverly Hills, Califormia, which
was then the largest weekly in the west. And, I have always had a jourmalistic
{rterest. - I have never seen an issue of a single paper .that had more Indian
articles in it than this cme did. I thipnk this newspaper and publisherxr ought
to be very much congratulated. C “

I see on the program that I am to talk on "Where Have We Baen, and
Where Do We Go in the Field of Indiam and Non-Indiap Relativonships?" Some~
body has handed me a hot brick! I am not one of them, but there may be a
few experts in the Indian field who kunow where wa are going to go forward .
from here. If I had the answers, I certainly wouldn't be here tonight...I
would be in Washington trying to get its policy matters adopted. But, the
truth 1s that I am floundering around and looking for answers just like every-
one else. Howzver, Mr. Schradaer has handed me this Itdian~Federal relation-
ship, past-~present.and future sort of topice. and I will try and touch on
it. But, before I do, I would 1like to say a word or two about Indian education

because this is an Indian Education Institute. - o _
Education is a total process. Some pecple say it begins 100 yeuars before
a pergon!s birth snd it ends only with that person'g death. - And in that |
. process, formal schooling is but a small part of the influences that go to
" shape a human personality.’ For generatlions, the dominant groups of America's
soclety have held down and deprived the racial wminorities in this country.
Only in the last 30 or 40 years, -and really only in the last 20 or. 25 years,
have we started to take serfous steps to correct these inequalities. . Only
recently, but with increasing vigor, have ve started to consider the problems
of the culturally disadvantaged.. = . . ' : o '
To try to catch up with the generations of neglect, we look to the
schools and wg say education is the amswer. And so when some poor Indian
you nater in his charity clothes, frow some migserable shack out on the
reservation comes into a city high scticol and he sees a zroup of fasc~talking
Anglo kids, he just can't quite mske it. .He drops out of high school and he
doesn't coniinue hfs education...we all begin to sweat and fret and ve blame
the Indians. "“Why doesn't this boy jump up to tue head of the class....why.
doesn't he go down and gee a counselor ....why doesn't he participate in 1t?"

“

we
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It must be his fault, or else we turn it around the other way and ~
‘blame the school. "It must be the school's fault...it must be the teachers'
fault....the teachers aren't doing enough....the teacher8' aren't doing
right."-\pr else, we' blame the curriculum and say the curriculum isn't
relevant or things of this sort. e

Buty I think in many cases all of these criticiswms are misplaced
becausegﬁe are expecting too much from the school and too much from education
alone to make up for generations of cultural deprivation. No school can do
that. f course, the schovols should be better, the teachers should -be
better and the: Indian students shnuld be better and participate more. But,
that is just a council of perfecrion. We expect the schools to carry the

\\Mﬂlnadfbf the total environment. Education is not the only answer. Education

_ 18 part of the answer. It is perhaps the most single, important part of

trying to help a ciulturally deprived people. But, it.is jus:t a part of

the many life influences that go to shape a human personality.

. For lasting progress, we must not look just to education alome, but

., We must look to the total environment. I sometimes think that because we are .
almast always talking to educators and with educators, that we concentrate
on the school in isolation from the cultural setting and surroundings setting.

' The difffculties that face education in Indian education are simply a mess...
‘and goodness knows, the difficulties that we have not succéeded, but we have
not succeeded for lack of trying. oo TR - A

T doubt if there is any aspect of education in this nation that has been

" more studied than Indian education. There are studies, thera are 3raphs;
there are socioclogical tracts, anthropological tracts and stuff all over the
place. .If anyone is taking notes, I would 1like to recommend a book. I think
it should.be in the college library, particularly, aand I think anyone interest-
ed in Indian education can use it with profit. It is a book for reseavch.

- 1t 48 a government publication. It was a study contracted for by the Office
of Education and KUD. The Kennedy Subcommittee on Indian Education found out
about this study and got it published and when you look at it you will think
it was a study commissioned by the Kennedy committee, but it was actually
not, it was commissioned by the Office of Education. It's called."The

- Education of American Indians, a Review of the Literature," by Professor
Burton Berry of the Research Foundation’of Ohio State University, Columbus,
Ohio. This is a book that brings together all of the research that has been

. done cn Indian education. It brings the matter of alcoholigm, it teaches of
the loneliness of the child in the boarding school area, it.teaches of ¢the
difficulties of children comirg from a reservation area into a large clty
high school.! It covers all of these various difficulties and the comparisons
and the studies' that have been made and how they ccmpare this year with other
years. It is really a very excellent tool and I think it's a book well
worth having. And as I say, the Indians have been. studied so much that they
are getting pretty well fed up with being studied and a very good book on
that also is a recent one which has beecn reviewed in Time Magazine and
Newsweek and it's called "Custer Died for Your Sims." 1 think it is a very
funny book and it’s extremely humorous and witty at the expense of the
anthropologists, who have been studying the Indian. So, I would like to
recommend these two books. '
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Before we get on the topic of Indian and’ Federal government
relationships, speaking Just of -‘education, we must laok at education as
a total process. If we concentrate only on the school, cnly on the °
__pupil, only on the-teacher, then we begin to get into niggling criticisms
“of each other because we are expecting the school to ‘carry the load that no.
school can actually carry if the total environment is not also good anu
up to.the. school situation. . . -

Cetting back to the topic that Gene here assigned me, the telation-
ship of the Indian and our American government, it has been a very mixed
relationship. It's-been one of ups and downs and backs and forths. Histor-
. 1ans have divided it into several areas. . I divide the relationship into
three main areas.. When the first white man came to this coutinent, when
the American government was.first established im 1776, and even before that,
the whites began to treat the Indian as nations, and the f£first period of
the relationship was a period of nations. We signed treaties with tribes
as nations. There was the Algonkin Nation, the Mohawk Natiom, and the
Cherokee Nation, etc. This treaty signing period lasted -up until about -
1810.  Then comes what I call the second period, Remcval and Eeservations.
It was discovered that we could: not treat these Indian tribes as natioms.

We called thém sovereign, but independent nations and it didn't work out
very well. We wanted to occupy these'Indian lands, so the United States
government said, we are going to set aside certain parcels of land way
out in the west where no one has been and nobody wants and we are gaing
to set up these big reservations out there and we are ‘going to round up
the various tribes and put them on.these reservations. This is going to
be their land as long as the grass is growing and the water shall flow.
We have this period.now, where we are rounding up various tribes placing
them on 1fttle plots of land which shall be their own and will be callpd
reaervations.

As we moved west with the gold. rush and as we came across .the great
‘plains, we ran into the great fighting tribes; the Sioux, Chippewa, the
Apache and Navajo. Slowly, slowly, these tribes were subdued and placed
on the reservations. But, still the white'man wanted the land and we
came into another period, the Allotment Period. ' It was decided to divide
the land to individual Indians, 140-80 acres per Indian. This Allotment
Act had worked very well in the white world with the Homestead Act where we
had given each settler his own home and his ‘own homestead and he had gone
out there and farmed it and made a success of it. With the Indian, however,
it was a disaster. With 'the Allotment Act, where’ each Indian got contzol
of his own land, he promptly sold it for practically nothing and about 1/3 .
of the Indian land promptly went out of Indian ownership. This has been
especially .noticeable, as.dll the tribes 'know, here in’ the northwest section’
of the United States. The Allotment Act was a disaster and it's from the
Allotment Act, in ny opinion, that ‘the Indiat gets his almost traumatic
. feeling that he has about land, because he has seen his father and mother
and his grandfagher and grandmother have this land literally yanked right

~.out from under their ownership and control, and~it's because of the Allotment

Act that I think the Indians are so vigorous and strong in trying to maintain
" their own reservation land as it exidts today.
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We moved into another period in 1930 called the’Indian Reorganization
- Act, JRA Act. - We have’ now ‘set. up’ the. tribes on these reservations-and
. we. were changing whether wé wanted to integrate them into our society,_
‘or whether we wanted . to keep 'them on the reservations alone.‘ We ‘didn't
Iknow quite.which we were going to do.. And the government policy changed
.a great deal between - 1900 and 1920. 1In 1932, when Ptresident Roosevelt
came in, we; +had® a new Indian- Commissioner, ‘John- Collier, who*established Co-
the Indian Reorganization Act, in which he tried to. set up. tribal govern—
ments that would: be\recognized by the United States and could-.opexate the
business of the reservation and of the tribes. That's the period that we
- are in today. Aad thanks to- that, the tribal” councils have been given
more and moré power .and are_ slowlv assuming command over theit. land, over-. .
"thelr people and:over their affairs and as power is ‘transferredqto the
.Indian in the main, it is. done through this: process of the tribal council,
which becomes just\like our government becotnes the equivalent of, a city K
council or of a county form of government, and it becomes a’'type of - '

government that we understand and\that we can transfer power to. That's

what we are im now. (»’

~ . But then - -came another proposél very dangerous the Indians felt to
their welfare. This was> ‘of termination., Congress -looked .at the Indians .
and said, my goodness, they have been with ‘us-so long and we haven't. made
any progress. - The reason 1s we've been treating them‘separately with
.. their land, let 8 just treat them like everybody. elgse...let's. terminate
" - this spucial relationship and end it all.' Termination, Just like the
Allotment period, has been a disaster.a If it was ‘to be tried again, it
~would be a disaster. And the Indian,,though became very fearful when
this question of termination came up ‘and they fqught termination as much - _‘
as they c&uld.c At the time, they were quite disorgartized, and:as a . '
result, a'tesolution was passed in Congress that it was the sense of
Congress. that the tribes should be terminated as rapidly as pqssible.
But it did not havé in there "with Indian consent" at all. This has.
disturbed the Indian people, and especially the Indian leadership very
_ much., It has made very difficult the transfer of power from the Federal .
7 gdvernment to tribal leaders because ‘the .tribes have been reluctant to assume
. the burden of government thinking thatg the government is: simply trying to
: terminate them., N know that the" Bureau of Indian Affsirs ‘has 'in its offices
-in Washington, D.C., a 1ist of schools, Bureau operated schools. . They want
to contract these schools to. the tribes ‘and. let” the tribes operate them
through a school board, just as local schools ' are’ operated here in Wyomlng
with the . school ‘board getting it's money from the state, ‘only the Indian
.school board would get the money from the government. They would run the )
g#chool and hire and fire, and they would have the power. over "thelr own school.-
I would think ‘that would be: welcomé by alot of people, but it has been
-resistéd by .many Indians because they - feel that it might be a.step towards
termination. I think the Indians are unduly fearful in this partlcular .
.. case. : oo
' _ And; follouing through with a review of. government-lndlan relatlons,
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paet—present and future, at the present time I would say that the

Indians are winning their battle against termination. It is going to-~
be/slow it is going ‘to be .long, because the U.S. Congrees moves very - - a
slowly when it comes to changing its ' mind. But, reluctantly and slowly,

. I thipk you are going to see the toné and tenor change. I hope you will
sJe that resolution changed and I notice. in each passing month the ataté—
ments gainst termination are stronger by administration leaders. I can -

._illuetrate ‘thfs. About a year ago, I.was in Washington when President

oh\\bn waa going to issue a major statement on JIndians. Bobhy Kennedy
had made’- a.big splash, being pro-Indian, so President-Johnson wanted to
get into the act and he wanted to be pro-Indian. So, he was going to "

-'igsue his Indian policy statgment. -The Bureau of Indian Affairs was-

_ drafting his statement for him and it would go to the Department of the
Interior,-over to the White House and all around. And, 1 can remember
being very wortied because there was no really stro- =g statement in there
against termination. ~But finally, when the statezent did come out by -. -
President Johnson, there was gquite a strong statement against termination.

I can remember - -about’ 3 or .4 wonths later, when Candidate Nixon was
going to issue his policy statement on Indian affairs, and we were a little
‘worried that it might not contain a statement against termination. But, _
lo and behold, when it did cowme out it contained a very strong statement -
that it would not be the policy of the Nixon Administration to favor
termination.. -And just. recently, both Secretary’ Hickle and Vice President
Agniew have made extremely strong statements against tarmination.

With each passing month and each statement by every administration
leader, I think you are getting more. and more statements - against terminatiom. .

1 feel very strongly that the Indians fear of termination iz a false fear.
I think that if you continue your drive, if you can organize political ’
power in Congress, you can, maybe not in this session.or the next, but
maybe at some’ future sesgion, you can get a repeal of the statement oI
the. sense of Congress.of that particular act in Congress.- So, 1 feel that
the Indians should not fear termination. - .

I ithink the future is particularly well assured. 1I.can say that
because we have had many successes in Indian: education. I only attended one
session of this institute and I hope to -attend more tomorrow. But, if they
are like some that I have attended they get into an awful lot of breast
beating and: an awful lot of criticiems.- But, you can look at a half glass
of water 'and you can say, well, 1t's half ‘full or you can sSee it as half
empty,- depending on which side you want to loock at it. 1If you want. to

. .look at it.as half full, which is a better way of looking at it, we have
quite a lot of'eucceesee in Indian education.

I have. eeen bright), young Indian boys and girls all over the country
as I travel around. We are getting a new type of Indian leadership.: We are
‘getting Indians that are very vitally concerned with coming back to the
reservations. and actively working there. This we didn't -have about 5 or
6 vears ago. You arxe getting Indian leaders that. are now experieuced'in.
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government and. experienced in dickering and dealing with the BIA, . I
think we are going to have quite.a good, healthy and hopeful period in
American Indian relationships over the next 10 or 15 years, because the
Indian, as I say, has come through a trial of fire. They have been at

a very low ebb, as you know. The poorest group of people under the
American flag has been the American Indian. But, theyrqremcaging up and
I think they will be coming up rapidly and more rapidl&‘in the, future.
than they ever came up in any period in the past. _? : -
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] .Having:this opportuniey to speak with you about a subject which is
of extreme importance and of crucial concern’is a distinct pqivilege for me.
In fact, a very rare privilege, because your presence indicates to me that

you are interested and I hope concerned about Indian education and it's
many facets. ‘ .

- The advancements and changes which have been made in the geﬁeral

field of education have been astonishing, to say the least. Howevor, it is

more astonishing that these same adjustments and changes have not been
adequatéiy implemented, or not implemented at all, in the field of Indian
education. So, when Mr. Schrader first asked me about speaking to the

. group, he presented two topics that I could select and without hesitating,

I selected the one on problems in Indian education because I feel that if
these. problems are not solved or dealt with, Indian education will not
progress or develop or evolve ipto the dynamlc ‘field that it should become

.and must become, :

Problems in Indian education.can be categorized into different classi-
ficationa. For instance, there are problems that are created by Indians
and non-Indians, there are on and off reservation problems, and certainly,
money and ‘personnel issues. And not all problems are the brajiu children of
the uninformed or insensitive non-Indian controllers of education. The

‘Indian himself has created some of the problems. Also, the situations that

are found in.the school systems are unique based on the location of education-
al institutions. - = : :

So, with. these brief introductory remarks, 1 want to shdare with you

:Qhét 1, as an individual, belleve to be the problems of Indian education.

Historically, there have been three systems which have served the educational
needs of the American Indian. These three systems are the B.I.A: schools,

_ the parochial schools, or mlssion schools, and the public schools. Very

recently, the tribes themselves, through the good graces of the OEO, have
established thelr own schools and this has been primarily in-the Head: Start
area. These educational systems are still involved in attempting to better
the lot of the American Indlan. These systems have had much experience in
providing programs to meet the needs.of the Indian. These syatems have been

 in the business of education for many years and have had a great deal of.

experience. - In spite of what they have attempted, in spite of what good
contributions they have made, acuté problems still exist in the field of
Indian education and in my own analyses of the situations, I have categorized

‘the problems of Indian education inte eight broad, general areas. ‘Beginning

with the lack of money, to too manry instant Indian education experts.

The first of these areas is the lack of momey. By .far, this is one
of the most pressing problems. The unavailability of money, or inadequste
funding to programs. The demands for more funds far exceede the supply. Money
seems to be available only for the very basic educational needs of the students.

. This money that is budgeted is usually just.enough to fund the bare rudiments

of . the traditional curriculum. Very, very small” awounts, if any, are made
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available for new or imnovative programsg: =it ideas. Unless and until
more money is directed toc Indian educatiom:. its growth and development
will be stymied. Its ideoclogy will become: =nly sgo many wards ,
will become only so many unfulfilled expzpeiszions of need .in wrogram
development. Without adeguate funding,® .1 fax education Eacesa very black
future, a very bleak future. A future thzzat is characterizied by stagnation,
insensitivity, inadequate fagilities andipezisonnel. We, ms educators, and
as interested people in Imdian educatioy,. irve got to ask ourselves the
question are we satisfied .with this? If new , what is the course of action.
The second area is a much used. amd. czan repeated phrage;—the ~ =
irxelevant curriculum. Jyst what do ‘%e mes.. by irfelevantwﬂﬁrriculum?
This word has been thrown around quite b1ir by educators./ What do . they
mean? I define irrel.vant as the schools mw.: doing-their job in meeting
the needs of its students. The educational system, which an Indian gtudent
is exposed to, daes not give one ifota of concern to his unique problems and.
background. The courses which he must take are slanted and -directed to meet
the needs of the non~-lndian students. You probably say, why shouldn't ic?
After all, the Indian must live in the white man's world. I say fine, but if
that Indian student is to become & productive member of the humau race,
echools must be more aware of his needs and develop programs to meet those
- needs. S0 I in turn ask, isn't it far better to have productive citizenry
. and take the time to develop programs whici will bring this about, than
to produce educational products who are unable to cope in either society?
' The curriculum of the American school stresses wvalues which are in.
" direct contrast with the values held in varying degrees by the Indian.
Such highly esteemed values as aggressiveness, competitiveness, individual
personal gain, out-gmarting your fellow man, verbal ability and agility.
These same values become the foundations of the American education system,
thus the Indian student is thrown into a situation which is almost entirely
foreign to him. He has no experiential background comparable to this on . R
which he can fall for support. Consequently, there is built-in retardation, .-~
as far as the Indian student is concerned. - ' ' o
7 Another. aspect of .the irrelevant curriculum 38 its stress of the
English language. I1f educators would recognize that the English languafe
is not the mutual tongue for most Indian etudents, educational programming
could become more relevant. There 18 a need for educatorz to become more
aware and direct';heir energies: to improving the situatien in this area.
If curziculum experts would include courses which reflect on the positiveness
of the Indian's contributions to the greater society, another aspect of the
"American educational system would be corrected- ‘For me, it 18 not difficult
te understand why the average Indian,student has a negative self-concept ,
"in view of the teachings of ‘or about the American Indian. When a youngster
is taught in a forelgn classroom by a teacher who is a.foreigner, in a
foreign language, that he comes from a grous of people who were blood
- thirsty, drunken killers and that the only good Indian 1% a dead Indian, _
it's readily understood why he has such a negative self-concept. The schools
have got to correct this image. It has to start-in the schools to eliminate.
these teachings and replace them with more positive teachers. '

i .
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Education is directly contributive to. the das:ruction of

the institution of the family among Indians because of the following,’
and.I would say this is done by ignorance, rather than by;design. For '
example, let us take the instance of a Sth grader studying the atom or
the atomic bomb and it's effect upon society as a whole. If the Indian
child seeks to understand the concept of the atom more fulfiy, he will
.discover that his parents ave unable to help him gain thar understmanding
becuase there is no concept paralleling the acom in the liu:iian launguage.
+ Thus, the child receives no.help at home. He might, on the cther lamd,
" receive a good scolding rather than clarification of his concern. Whereas,
the non-Iadian child briangs the problem home and the parents have options
and alternatives to pursue. For, instance, maybe the father does know and
can help yrovide information and the same for the mother. The same optionsf’
are not available to the Indian parents. So, the Indian child begins to’
question the ‘intelligence of his parenta when this kind of situation
arises and the parental role 18 weakened. " And this weakening continues
ag the chil:] progresses through school because the parent pegins to fall
) farther and farther behind as ‘the youngster progresses in school, and in
this regard, I say education iu helping to weaken the family institution
- mainly because it -is tearing ‘down the role of .the parent. The parent is
A unable to fulfill the derands and the basic requiremente that the youngster
-makes of his parents.

The lack of qualified Indians in Indian education 1s the third area.

»This 13 by far the most gl iing. problem in Indian education. There is
definitely a decided, acute shortage of qualified Indians. The material-
iatic gains and incentives and opportunities seem to entice a qualified
Indian educator away from this very challenging and demanding field.
Certainly, it is not the challenge nor the demand that ona tries to think
up in Indian education that is causing qualified Indian educators to seek
employment elsewhei:. In Indian education, ones imgenuity, creativity,
patience and forbrarance are put to real tests and the neads of. the Indian
student are always iucomprehensible. Indian educators face isoiation,
poor and inadequute facilities, and eager, but academicaliy deprived
students; and 1f these are not challenges that are demanding, then we have
been blinded for one reason or another. So, if Indian education is to meet
" the needs of “the students, it 18 to have the sensitivity raquired if it

is to do so. Indian education must have more qualified Indian educatoras.
It must reach the stage wherein it attracts the very best qualified Indian
educators. :
*"  The fourth area ie¢ ingsensitive scnool personnel. ‘It 1is tragic that
this éxists in the 20th century. The facts are there. Administrators and
teachers are not knowledgeable about the American Indian.: Whether thig is
attrituted to apathy or indifference on the part of these educators, or
whether 1t is gy design, doea not lessen the .problem or-does it explain it
away. It behooves every administrator and teacher who is working with
Indian studeuta\to take the initiative.to. learn about the American Indian.
If we are truly 'educators, it should come without much pain and discomfort

to make us more aware-of the Indian and his plight. To fail in this task
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is to fhil to educate. If we becwme so enmeshed in our own litcle
wrrlde, 1f we bmcome so tunnelvisdioned “that we caunot see the obwious,
tyen we ought mot to be teaching immdian students. The burden of ,
rRsponsibility rests squarely on the shoulders of the educators. The
:gxerclse of that responsibility is long overdue. _ ' A
The fifth area deals with differing expecdtations of educarciom.
S0, in view of the fact that two differing cultures clash on the education
background, the expectations also differ and also clash. Initiamlly, the
American educational system is a foreign element forced upon the Indian.
Concepta, objectives and principles are formulated upon the . thinking,
attitudes and experiences of the non-Indian, rather -than the jncorporation
of the value structure and other aspects of the Indian culture. Thus, the
educational perspective of the Indians are not considered, therefore, the-
differing objectives of what education can snd cennot do. The non-Indian
stresses intellectual pursuit, temporary delay achiavement of educational
-goals, siress upon the theoretical and abstract aspectd of education, and
education as a means for further gain; whereas, an Indian views education
as providing him with,immediate practical skills and tools. Education
takes on the complexion of a functional.tool to meet cbjectives quickly.
It is time that we began to devote attention to making objectives more
familiar rather than continuing to ingrain them in differences. ,
Lack of involvement in control of educational matters 'is the sixth
area of problems in Indian education. The Indian has not bean involved in
educational decision making, programming and planning, io the way other
American citizens are.  His voice has not been heard, his thoughts and
ideas have not been expressed and when expressed, they have not been
received and his participation has been. 1imited and restricted.’ If
. problems in Indian education are to be resolved, the Indian citizen must
become involved, he must.be active in educational matters, pertaining
not only to his own fellow tribesmen, but others as well. The planning
and programming needed in Indian education must reflect the involvement cf
tie Indian people. The educatore need to help in bringing about .this
involvement. And aslong with involvement,: the Indian needs to have more and
more control over the educational programs his children are being exposed
to. He needs to have a say in what types of courses are added to the
curriculum, who'1s hired and why, to help establish employment policies
and practices and to exercise all of the other responsibilities which a
school board member does. The Indian is ready to go beyond, serving
on educational advisory boards, he needs to control the authority and =
responsibility invested in a board of ‘aducation, not merely giving advice
or suggestiocas or being asked for his opinions. o _
"~ ' The geventh area encompasses the difficulties of students in ‘higher
education./ It goes without saying that colleges and universities need to.
become more- sensitive to the needs of the Indian student who is in college
if that Indian student is to remain in school. The Indian college student
brings with him a set of factors which tend to impede his educational




development at the college level. In general, he has an inadequate
educational background and this is so in many instomces because he may
have been locked upon as less than college material in high school. So,
we need to bring about an attitudinal change and a change in stereotyping.
at the secondary level. He has adjustment problems that go beyond the
normal adjustment problems faced by his non-Indian counterpart, and he
usually has inadequate financial help, or the help that he receives has sc
many stipulations, restrictions and conditions on it that it's difficult
for him to maneuver as he needs to. _ :

: I feel the colleges and universities need to eatablish pr.grams which
can deal effectively with these problems, &nd until very recently, institutions
of higher learning have .been ‘less than concerned about whather Indian students
have successful educational experiences. There are institutions which
have made beginning attempts to work with Indian students. Certainly, there
is a neced for many more to follow this Toute. . .These institutions need and
must include in tHeir curriculum courses-which reflect the positive side
of Indian history, Indian culture and Indian language. Courses which deal
with the current Indian situation, ag well aa courses which depict the
history of 'the American Indian. - . -

Also, institutions need programs which reflect comprehensive counsel-
ing services to help the Indian student to adjuct to his new environment,
And certainly, there is a need to provide these services for more studente,
at all levels, of collegiate involvement administrations. If more and more
students could successfully pursue university and college studies, some of
the problems in Indian education. which I-have previously mentioned, could
be resolved. . e ' -

‘Finally, the eighth area deals with the situation of too mauy instant
Indian experts. To the total detiiment of Indian educaticn and its growth,
there are far too wany instant experts sprouting up each.day. Unfortunately,
these instant experts have absolutely no knowledge about Indians, or
educatioun, and these experts do far more damage than good. Usually, these
experts have all of the answers, they have completely identified the A
problems, they have formulated solutiong and all too often, they leave to the
Indian to implement the solutions. Again, the Indian is given something to
implement which he has had no part of formulztinmg. These experts usually : p
depend on superficial, shallow studies which are dane in-one visit to a
reservation or schpol, or they depend on one or two conferences inviting

"Indians who have. omly little or no knowledge of srinical problems. And all

too often, the reports which are written in tha sipdies which are conducted

and the conferences that are held, are geared for #ne furtherance of the
‘professional growth and stature of the-Indian expexts. There is little or

no thought given to the impact these have on’ the Indian. 1 am not advocating

a closed shop in Indian education, rather 1 am pleading that individuals

who become involved do so by becoming sensitized and informed about the field

before .undertaking a position of expertise.
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So, Indian education, in. my estimation, could do well without
these experts. ,Experts who cannot be reasoned with and, who feel they
know what is best for the Indian,’ ‘

_ In conclusion, I have attempted to 1dentify some problem areas |
which I feel are contributing to the lack of full development of Indian |

- education. This is, by no means, intended to be an inclusive list. It is
my firm conviction chat thése problems can be mastered and Indian educatidn
can become what it must. A field which will Lava quality programs, qualit?
personnel, reflect the sensitivity to vseds of its students and be lead by
Indians themselves.

I have appreciated your attentivenees and iaterest.
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COMMENTS FROM PANEL DISCUSSION
DR. JOHN BRYDE:

- There was not any one theme, zs far as I could see, running through
" the whole discussion. There were a nunber of discreat ideas throvn up, angd
adding them all together, I think we had some worthwhile input.~
~ It started off with a question from the floor inquirimg whether our
Indian panelists perceived any prejudice in schools that deal with Indians.
And the response was, rather universally, yes, because they answered that
the Indian both perceives the non-Indlan teacher as handling different the -
non-Indtan child than she or he handles the Indian child. The child
perceives that, whether the teacher intends it or .not. There possibly axe
unconscious cues going out from the teacher fo both sides, the Ipdian side-
and the non-Indian side, which the kids; with .their sharp little eyes, are
quick to perceive. Two things you can't fool, kids and doga. . ~
Another questfon came up, in an effort to get the Indian child in the
classroom, instead of trying to get verbal, responses and sometimes getting
gilence, one teacher said she had failed 1&ltrying to get written responses
cut of them in writing easays that only Indian children could write. .Those
things out of the Indian world that only they could respond to and che .
thought that they should be able to write things down and have some fruitful
igput to the class. Whereas, the Indian youngster wouldr't come forth with

the type of essays that she was expecting. She wondered wﬁy she couldn't
\ get these written responses. : ‘ _ : '
o One of the ideas put forth was that the total input of the schodl
system from first grade, starting with the Dick afd Jacne mousense on up to
senior high school, 18 so totally acn-Indian input, that the Indian younggter
gets the idea that there 1s nothing at all important from his Indian world
because the school, if it is going to teach something, will teach something
important. Anything that is not important, the school is not going to teach,
sc notking indian is ever taught. So, suddenly the kid 1s asked to tell us
something from the Indian world and he is totally unprepared for it. He has
been conditioned to think there is nothing in the Indian world that anyone is
{nterested in. This is one of the blocks I think that work in the Indian kid's
mind. - - - . : :
‘ One of the queations that came up wae what are some of the things' -
" bothering Indian youngsters ending up in the 60% drop-out rate and ways and
means' of stopping it. One of: the factors was that the Indian youngster camnot
get help in their home work at home from their parenta like a non-Indian can.
‘There are enough non-Indian kids' who can't get-help from their paremts with
their homework, and if this is true among the non-Indian group, it is even more
true among the Indian group. ‘ _ ' o . :
Also, it waa brought up that the Indian parents don't fully understand
the function and the nature of the school itself. This is because of the gap
. petween the. school and the Indian commumity and the Indian home. , o
One gentleman offered the comment that the way to handle Indian young-
sters in school from first grade.om up to college is to treat them like any-
body elsey. but creat a climate within the school 'system by which he has a
_gerles of success experiences, all the way up the line. This will feed s
.positive self-image and he will stay ¥ school. ’ '




If there was any one’theme running through it from the Indian
" 1input on this, it vas the plea to understand -the Indian child and the
Indian culture. One of the difficulties on this is that very little work
has been done in Indian history and Indian culture, so very few people around
could tell you what the salicnt points of Indian culture are.
The question was raised, are the schools meeting the needs of the
Indian youngsters.. The one response from the Indian respondent was, yes; on
the eleméntary level, and from Mr. Shakespeare, the response was yes, but
not enough., The Indian needs more emphasis on Sociology, ‘Mathematics, .Speech *
and English and there 1s a great neéd .for more teacher aides in the class- -
room and counselors for Indian students. .
One gentleman offered a comment' that he thought with ail the troubles
we have with non-Indians and Indian educaticn,. that right now we have the
best answers within the system that we have.
' We had a plea from an Indian participant to understand und respect
Indian people and their ancient culture. Her second remark was that if you
wonder about the failure of Indian’educatiom,. that it was, in her view, because
of models of success offered the Indian youngster from a non-Indian system are
not models of success that they admire and respect. ‘
1f there was one reoccurring idea, it was the plea for understanding
from a non-Indian side to understand the Indian youngster and the Indian
culture.

KEN ROSS:

The theme behind our discussion was, toughing back on what Dr. Bryde

- sald, understanding the Indian child, his culture and we touched briefly on

attitudes of the teachers that can affect the education of the youngsters.

We talked about change, in the sense that change in the past has taken place

through the value structure and Mr. Hall pointed out that currently it seenms

to be thar chliange now is taking place, first through the individuals themselves

.and this is making an lmpact on the institutions, and . is eVentually gecting

back to the value system. -
_ One of thu areas that we talked about which we feel cannot be under-

emphasized, 18 the  point that in our communications with these Indian youngsters,

we need to remefcber that the vocabulary of these youngsters is not, in many

cases,.up to, a point where they can readily understand questions, if it is .

ke bm

- a8 question method that is being used.  We talked about the teacher's responsi~ .

bility in clarifying the type of questinn that is presented to these youngsters.

Thiere was some talk about limiting competitiveress within the classroom,
if it is peraonally embarrassing the youngster. Here again, we find that
‘these situations de occur in life and are not all wrong in the gsense that it is
a part of growing up, but the emphasis was, on the limitations so as to avoid~ -
this type of conflict.’

One of the other areas that we discuased was the neceaaicy of changiug
parental etritudes at the same time we are trying to educate the youngsters,
because without the support of the parents, our program will be lacking—and we
wouldn t have this gap between the educational institution and the home.
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During the course of our discussion, it was determined that there
naeds to be more responsiveness on the part of the Indian people and that
this relationship is a two-way street. This left a little hiatus on the
thinking of aowe people that there needs to be an extension of the
services of the school to see that this can be reached. There was also
concern expressed about the meed for parental involvement and how Indian
people participate in school activities.

I think we had a little problem in our panel structure in relationship

o

. to talking specifically of education at it may relate directly to the class-

room situation, because we -had more or less four generalists on the panel,
péople who are mot ‘directly related to the classroom situation. As a result,
we got involved in. some very interesting stimulating discussions, It geems
to.me that there is a situation evolving in that discussion that provided
an opportusity to apeak of the Indian situation on a. larger scale, and I
think this is essential because without an understanding of Indian points of
view and differences of ‘opinion in the area of Indian affairs, that for the
classroom teacher to really be able to project into these areas:of need in
the classroom, there has to be this broader unde standing of the social
and economic aituations.‘

We had a discussion on the relative m&fﬂwi of termination and the

decision of Indians to make up their mind as tc whether this is the area

in which they do or don't have a right to make this deciston. I think Mr.

Scott Dewey spoke very effectively to- that’ point and I think that this 1is
an area which is argumeniative. It is an-area that needs a great deal of
consideration because it is fundamentally basic to pret.y much of what we
are talking about in relatiqn to Indian people.

Pergonally, I feel that the responsiveness in the discussions is
effective and it does bring- out points of view and responses and reactions
go that those people who are’ ‘sensitive to the subject can benefit from that
a great deal. . : ! .

. In our 3roup this morning, we. took more or less the shotgun approach
in which wa talked about many pitoblems. We talked about the situation as it

48 and explored various means of working toward a solution to the problems.
I got the’ general feeling during the course of our session that some of the

people vere perhaps a little bit diaappointed in that we Indian experts did
not have any ready answers for them. . don't think there are ready answers.

_There are some very special needs of Indian students, but they are needs of

all students ‘and they. appear only in a greater’'degree in Indian students.
We are talking about, in terus of withdrawaly a ‘student in class who does not
respond. - Hhen a'queation is asked, he will not volunteer, he doesn't talk -

- 'in class, - In fact, he does as little as.possible, sometimes nothing at all.

We talked ‘about some changea in the. Indian family ‘structure that are

‘going on today. Some changes from the muTe traditional Indian family to the
'more modern Indian family, and how an Indian cannot be stereotyped as being

of a particular set of charaeteristica. We have varying degreee of a’

- culturation among all tribes.

What are some of the reasons. for failure of Indian studenta to per—
form? We did not explore.the area of IQ, since I-think all of ys take for




granted that IQ is something that is pretty general for everyone. Within
every group you have various ranges of ability. When we have a greater
degree of non-performance inlthe Indian group, what are some of the rearons
for 1t? Part of these are some cultural.conflicts.
_ . For example, some children are raised by grandparents who feel that
/to succeed in school would be to lose their Indian identity and Indianess.
' There 1s the alienation factor as explored by Dr. Spilka and Dr. Bryde in
their studies of Indian education. Also, we explorad the drop—out situation.
Why 18 it-so? What can we do about it?  ¥ell, first of all, we indicated that
there is a special need for teachers to be sensitive to the needs of Indian
students. They should familiarize themselves with the cultural background, -
have a respect for the Indian culture and be especially sensitive to their
cries for help. Withdrawal is rather easy to. dgnore becauae that kind of .
‘student will give you no problems. He sits -in the corner, he doesn't disturb
~anyone. But his withdrawal is a cry for help.. - !’
T One problem we explored at some depth was the relevance of teaching
materials to Indian.life and a great many teachers.mentioned the paucity - . _
of materials to Indian students. In fact, I would challenge you to interest .
. 80 of non-Indian: studente in the Tale of Two Cities. I know, because I
- have tried. . : g
We discussed as one of the poasibilities a.] non—graded syatem in which
the student was not given a grade and he might reach a certain level of learn-—
ing by other-means, perhaps a contract. A
We discussed many of the things some of the other people discussed s e
go I won't go into those at length, They asked the question, how should we =
teach the Indian students{ “And the answer seemed to be, by being "good ' '
teachers, : "
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THE HONORABLE BEN REIFEL
U.S. HOUSE OF REPRESENTAIIVES
WASHINGTON, D.C. : ) ‘ ]
That introduction reminded me about the story of the fellow driving
through the mountains in his car when he cdame up to a bridge and here was

'a farmer trying to get his calf across the-bridge. The calf was standing

there pushing back and the fellow thought he would be helpful, =0 just as
the fellow was giving a pull-on the calf; he honked the horn and frightened
.the calf and it jumped over the-edge of the bridge, and killed itself down at
the ,bottom ‘of the creek. The driver of the car was a little unhappy about
what ‘had happened and the farmer came over to the car and said, "I know

you wanted: to be helpful, but that was too big a toot for such a little
calf."-.

I am sure. you have a lot of " ideas presented to you’ by experts.
Someone gaid that in expert, the 'ex’' stands. for unknown quantity, and
‘spert' was a drip under pressure. -We have Had a 1nt of ide22 here about
what do do about this, and what to do about -that from experts. And
there are a few things that I would like to touch upon here because 1

. think most of you here are folks: that, are trying to find a way of being
‘helpful to the children of a cross-cultural situation that may be -

" baffling to you. .

L do. have to take exception to a remark made by my good friend, Al
Span', that- there is an insensitivity on the -part of teachers. That has
nnc been my experience.over. the years. Teachers are individuala~that ‘want
to be helpful in bringing about’ such adjustments.that the child can make
in order that he, or she, can find himself meshingful in the society that
he will be in as an adult. I recall I got a copy of a piece of sheet. musir

- the other day at the UniVersity of South Dakota Museum of Indian Culture.

1t was. a cupy of a niece of new sheet music sent out' by. the wife of 'a

" school teacher and -the words were in Sioux and in English, written by |

a .grade school ‘teacher. One cof these teachers was the teacher of my mother

“gome 70 years ago. Now, there has always baen a ‘great ‘deal of sensitivity

on the part of teachers with respect to children. If they don” t have
that kind of sensitivity, the work isn't enjoyable and they won't be there

" very long. They will find something else to do, So, I am not warried

. about the lack 'of sensitivity on the part of the teacbers with respect to

L

" the ¢children and what they face.

We do have a probiem with Trespect to the croas-cultural situation
in which ‘many of us find ourselves. ‘And not only for the Indian, the Negro,‘

Spanish American, Puerto Rican or anyother group that is a minority classi-
-_ficatton. Particularly, ‘'we 1in education, of course, are, concerned with the

Indian American. One thing I will agree with' with Al Spang, he said there
was a tendency to bring the Iadian into- one group as a monolithic minority

‘that all behave the aame way., And this, I think, needs some real considera-'
tion L] . '
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A lady who is a counselor here asked some questions with respect
to Indianess. Last year, the University of Chicago was conducting a seminar
for Indians. I was asked to speak there. I was reminding these romanticists
. about. Indian culture anrd that in the Indian language thei'e are remnants

- of maybe 100 different Indian languages. What language 1s the Indian.

goipng to learn that will give him some kind of Indian identification and
stiil have a language that fs8 functional? I don't think that the child is
losing any identification with his tribe as long as he believes and feels
that ne comes from a‘heritage in which he 18 proud. But anyway, at this
seminar T mentioned, we have things I think that are important for the

. ‘survival of anybody in this society.

There was an Australian there who had studied at tha East-West.
Center in Hawaii and had been attending a seminar on Indian culture at the;
University of Beulder. So, she said they found that she was very well versel_
.1n the field '0of social sens=s and they put her on the teaching staff. I
saw this young lady the next day and asked her what she thought about tha
seminar. Well, she said, all I have heard is indianess. When we were in
_the seminav.and one of the students got up with the urge to dance, they all
. got up and danced. I thought she had asked the $64 question in answer to my.

- question because¢ the thing that concerned me in all this effort to develop

a. sense of Indianess is the question, what are you-going to do with your
Indilaness after you get it? i .

It's alright to do whatever we can to bring Indians into places of .

authority where their competence. canh make a contribution. About a month

‘ago, I had ‘occasion to call the Assistant Secretary in HEW, who at that time

had some responsibility in the Division of Indian Health. We have on the
Indian reservations hospital and medical programs that are handled by the

' Divigion of Indian Health, which is in the U.S. Public Health Service through

HEW. This Assistant Secretary had supervision over this ‘agency as a part-

-of thelr hierarchical-:arrangement. He told me he was going to get an Tndian

" to be Head of the Division of. Indian Health. I asked hizm if hs could find

an Indian that knows something about public health, that not Just. anybody

could do thig. I am concerned about the health of the Indian people and I

would hope that he could find the best public health administrator who

understands the problems cf health adjustment in a cross-cultural situation.

I couldn’t care less whethér he was an Irishwan, Chinaman, Néegro or an

Eskimo 1f the person is professicnally. qualified to get the job done.

The problem is, what is IndianesBs? Becausé you have Indian bloou,
becauae your skin hdppens to be dark,.because you havi'been identified with
a certain tribe or because you can speak the language, or maybe you can't
Speak the language? I think it's somecthing we ought to really get at and
keep ‘out of the emotional aspects that we hAVe to have an Indian in something
or other. In my district in- South Dakota, I got elected ‘to Congress because .
1 happened to be part Sioux- Indian. And, I/ would like to think I got elected
to Congress because they\thought I meaaured up to the responsibility.

<’
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You as teachers and administrators, who are struggling with this
prcblem of cross-culturadl situation, need to kmow that there is a
diversity of culturation. ‘You have people who are full-blood, spzak their
own languais, as well ‘as the English language, and are fully culrurated.
and -adlusted to cur sociecy. Then you have the person with very little
.Indién bleod, who docza't speak the language of the tribe, and because of

. the situation iu which he has found himsgelf, when he grows up he fluds

i:

—

some difficulzise. So, you have all relations in between. It i8 not an
easy problex to resolve. You teach and face these children in the class-
rooms from W er origin. 'You all know that each one of these children
ig & consequgizzxéi\: social environment in"the acmounity and the specific
h\ﬁu, sl so it call ’ﬁpbn ysu o hava sgue reception/a1d emotional justice.
Tkis 2eans that the more information we can get on the comiiexity of the
uron.um, "I thiak the better able we are te functicn in our psrticulsar role. -
7ii find. ourselves needing- ‘& lot of patience when i: romes to sccial adjust-
.ment. -.¥ - N . o

We are trying to help two difterenc* people in two different worlds
bridge & gap.. - And. ‘the pecple in the minority, whoever they might be, are’
inspired in our social syster by having culture heros.- We as Indian
Americans, because we are the ramnants of some 100 different tribes, have
some sophisticatisn about great’ people because -of their Indian’ blood-.
But, for many unsophisticated racial groups, different tribes will ‘tell us
they could carxe less that aomebody 8 dad was a Cherokee or a Sequoia.
And I imagine some Cherokees could care less that Crazy Horse took Custer. .
So, there are these small problems that small_ subminorities withip the
tribe have, and where the language is the essence of the culture, there.
are some things that are common amoug -the Indians who still have superimposed
upon them by their culture carricra, regardless of what their languages are.
Then, I would like to have you think about a little ‘bit in.relationship to
the society in which you and I are crying to find, and.are firding, a mean-
ingful adjustment.
: We are talking about education for all American children. The
ingenuity. foreaight, concern and dedication i8 there. So,-all 1 say 1s
where the Federal government is concerned with Indian education, somehow or
other, give them enough money to get the job done. '




MOST FREQUENTLY ASKED QUESTIONS CONCERNIRG INDIAN EDUCATION

1. How do Indian parents motivate their youngsters to seize the
charice- for aducation?
A. My parents encouraged ma to do Bomething that hJUld be beneficial
to the Indian people. What sort of encouragement you Ret in grade school is
very important. To allow children to see the opportunities in the world. If
you see your parents doing nothiag, then you will not be motivated and will do
nothing.
2. I'm getting sick of people saying that nverything is the teacher's
fault. T shan't accept the blame and I won't.
: A. I didn't intend to say that all the fault-was .a teacher‘s. Hhen
I say educators, I guess I uased the word educator in a pretty broad: satse. I
-include the sdministrators, as well as the teachers, sand the parents serve an
‘educational role., too. The information that I got wag that all of you were
- educaters, go-I em addressing the educators. Had I known that there were
parents here, I would certainly have pointed out the need for family concern.
I think Will Rogers mentioned last night that we had to take the total environ-
ment rather than just one aspect, because the studeat i8 the same person in
the classroom that he is in church, or in the home ' or at the movie and so on.
So, it is the total responsibility that I feel that educators play a more
crucial role than a lot of the other institutional representatives.
3. 1Isn't it good to say, "I am certainly glad that my children are
getting something that I miased?" :
A. That should ‘be the attitude,’ but unfortunately. it isn’t. It isn't
_ that kind of reaction.
’ 4. Ve are told that in teachiug, we, can't¢ approach the Indian students
the same as thz white students. Would you pinpoint some of these differences?
A. I think you are referring to some of the remarks made yesterday
comparing the Indian to other students. I think I support the philosophy
that if you should take into account the 1mmediaciea of the Indian, then you can
treat him as a student. _Maybe it's a phixosophicalfdifference, but I can't
see treating the Indian ctudent like avaery other student. He has some different
needs. For example, home environieat trains the Indian child not to question
what an adult says. Certainly,. the teacher is an adult. We don't question what
the teacher says. I think there is much perplexity generated when an Indian
student goes in the classroom and he sees his counterpart debating with the : -
teacher. Here is a student that is - on an equal plane. in . the eyes of the Indian
student with the teacher, with an adult, »ad this is concrary ﬂith the teachings,
he. received at home to which he listenei..
‘ . There are other smaller differences. I mentioned one, language. "I
think we plsyed this one quite a bit, that language is a problem that is building
concepts that have to be recognized. If you want to shut an Indian student off
very quickly, you just have to comment on his inability to use the English
language, which is a for=ign language to most Indians.
" 5. Do you consider clos=d-circuit television as a way of cOmmunicat*us with
the home and perhaps educating the parentst
A. Well, you have to consider the economic level of the people. You're
‘talkiug of families whose annual income is about $680 per family. It is pretty
difficult for them to purchase a television.. Electrical power is not available.
So, it 48 kind of difficult to bring educational televisioﬂ in the homes because

_there are these problems._




6. You mentioned the Indian having a negative self-~image. Can you
explain why this might be?

A. I think that I would tend to see 1% more on an individual basis.

We all welcome a pat on the back. It might be just a peculiarity of the
students you have., 1 found that working with Indian students, that they
reaponded to praise. and compliments, so it might be just that the repore
that needs to be there hasn't been established or is still being developed.
Generally, Indian students respond to praise just like anybody else. '

‘ 7. We talked yesterday about visiting with parents, and I think that if .
anybody would call and say, please can I come and see you, that would be a
"courtesy, but 1f the parent had been trained, it would be very difficult
because you don't build up a trust by just coming once.

A. If the teacher would come and visit me, the first thing that vould
enter my mind would be, now what did he or she do wrong? The teacher has
never visited with me. When I was in the classroocm at. public schools, I visit-
ed parents, not because of something that Johnny or Jane had done, but just
to get to know the parents, Now, when you are dealing with the IndZan, the
only time an Indian merits a visit is when something is wrong. The police
come to the home when 3omeone is in trouble, it's never a carrier of good news.
, 8. I would like to turn back to the home-school situation in developing
trust.. Wouldn't programs that start with an early education be more effective
where it would involve the mother and get her to the school every day? By
having the mother come with the child and see how the teacher works with
the children, the mother would get an idea of the value of education. Wouldn't
we be reaping more rewards?

A. I think it would be more-beneficial to use beth approaches because
the Indian parect is going to say, why do I have to go year around? It's an
evaluation process. It could also be effective by alsc reaching into the
home and not just asking the parent to come to the achool, because he has been -
agked for years to come to the school and they find that the parent is reluctant
to come. So, I think you will alsoc need to show that you are willing to go and
meet him. If the two were combined, the results would be much more positive.

) 9. Why don't the Indian people get involved in public schools?
. A. Probably because of mistrust and lack of security that they seem to
have once they get off the reservation.
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WORKSHOP EVALUATION SCALE

The participants were zsked to check'dﬁly the statements- (which , A
appear below) that thev felt deecribed wost accurately the total activity. s
Following 1s a se¢ale showing how they responded. :

No. ‘ ‘ ‘ S o | /

’Responding /ﬁ
‘. T 1. It was one of the most rewarding ékpetieﬁces 1 hgﬁt ever had.
‘13 2. Exactly what 1 wanted. '//
, 717 3.1 hope wa tan have anothér one in the near future.
43 4. It provided the kind of experience that I can apply to . ,

my own situation.

56 5. It helped me personallyh . ‘

50 S 6. 1t solved some‘problehé for me.

70 - 7. I think ¢ served its purpose. )
99 8. It had some merits. ‘ |
30 9. It was fair.. S e
'23 10. It was'nt%thér very good nor very.poor..
34 11. 1 was aildly disappognted.
26 | 12. Tt vau not exactly é;s 1 negded.
57 13. vitvwas too general, | >
18 ° 14. I am not taking any newrideas away.
. o
10 15. It didn't hold my interest. . J .
14 . 16. It was much too superficial
21 17. I leave diseatisfied. |
S 15. It wasg very poorly planned )
z . 19.l I didn't learn a thing. . ‘ C | a
4  20. It was a complete vaste of time.
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. COMMINTS FROM PARTICIPANTS

"Some excellent speeches." ' -

Y would like to sea more Indian parents attending the conference
and hear their comments on how they feel towards the school and teachars."

"'Should have had someone fror the reservation to be on the paneal and
speak up for the. people.” -

"Ine workshop this year was a good attempt to incorporate‘real Indians
into the praogram, instead of just primarily white men who have worked with
them."

"Need more unedacated resarvation Ind*ana.

"aAppreciated all the effort -in planning

"1 feel we are overlooking one of the baaic problems, parents...
Let's get the parents involved in the workshop." .

“This could be a start, but there is more. The whole thing 1s'st111
a very white state of affairs.

"I would like to hear more educated Shcshone's and Arapahoe's from
this area and explore thkeir. culture and family kinships, customs, etc,"

"Discussion groups were tco large.”

"It appeared to "import" militancy and pfoblema, rather’ than constituta
to the solution of problems in .the county.”

"In order to get tc the "meat' of the situation, we need to learm about
their culture, but when it is brought ‘up we are politely told it 18 none of
our business."

"This program “was indeed more productive than laat year, but 19
inefficient."

"I think this Indian problem has been blawn up out of proportion.

I'm wondering if political overtones aren't being felt by many in attendance."

"Groups too large. Hard tc hear much of it."

"Need specific recommendations from Inﬂians, how do we teachera improve ‘

curriculum, ' and how do we afford the change."
"More parents and high school students should attend.”
"Effective and interesting, hope there is some xellow—through "
"Better than last. year, there was more real communication."
"It lacked Indian involvement."
"How about listening to what the atudents want, bring students in."

"I think if mcre parents and high-school: students came to these workshops

and gave us their- ideas there wou%d be greater ‘success in our work with the
Indians.” -

"I think the meals were, very poorlv served."
"It is always worthwhile to bring people with problems together for the

pufpose of discussion, however every conferencé I have attended has addressed

itself <o ualf the problem, the Anglo half."
"1f we have them every year we need to get mote gpecific and not talk
on the same things each time." : .
"~ "Small group discussions were. good “but groups were too large."
"There should have been more specific information provided about the
. Indian concepts of child-rearing and education." N

. "I found tHere was 1little discussed. that hadn’ t been ‘presented at 1ast
year's confercnce. v
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THE MOCCASINS OF AN OLD MAN

-
[}

I hung you there, moccasins of worn buckskisn.

hung yoﬁ there and there you are still.

-

L]

took you from the hot flesh of a swift buck.

I vook you to my womaa.

. P!
She t¢inned you with Buck brains.
She. 2ut and sewad and beaded.
L wore you with pride. ’
w———"

-

I wore you with leaping steps over many grounds.

Now, I sit here and my bones are stiff with many'wincers.
You Thang there'and I shall sit.

We .:unll watch the night approach;

) ‘ Ramona Cafden
. b ' : ‘ Coiville

Former student of Imstitute
of American Iddian Arts




